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In the last few decades, intercultural education has played a key role in many educational policies and practices, both in
Europe and at the international level. This article is an introduction to the study of the principles and goals of intercultural
education. It deals with approaches to financing such education in Ukraine. Justifying the importance of intercultural education
policy for young people, intercultural dialogue is considered as one of the tools that will help create a favourable climate for
life in local communities.
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Ilpomsiecom ocmanuix 0exinbKox Oecamunime iHMepKyIbmMypHA CKIA006d 8idiepasand Koyoey poib 6 OCGIMHIL NoXimuyi ma
npakmukax sk 'y kpainax €eponu, max i Ha MincHapoOHomy pieni. L{s cmamms € gcmynom 00 00CIIONCeHHSA NPUHYUNIe ma yinei
IHMEPKYIbMYPHOI 0C6IMU, a MAKOIC GUHAYAE NIOX00U 00 (hinaHcyeanns maxoi oceimu 6 Ykpaini. O6ipyHmogyemocs
HeobXiOHicmb  (hiHaHC08020 3abe3neueHHs peanizayii IHMEPKYIbMYPHOL OCEIMHLOI NONIMUKYU, 30KpeMa IHMEPKYIbNYPHO2O0
oianozy sk 00H020 3 [I IHCMPYMEHMI6, WO CpUAMUME CINEOPEHHIO CRPUAMAUGO20 KNIMANTY OISl HCUMMS 6 MICYeBUX CRilbHOMAX.

Knwuoei cnosa: inmepkynomypricme, IHMEPKYIbMYPHA 0CEIMA, IHMEPKYIbMYPHULL 0ianoe, MORIOOI}CHA NONIMUKA,
¢hinancysanns oceimu.

B meuenue nocneonux Heckonbkux Oecamunemuti UHMEPKYIbMYPHAS COCMAGNANOWAA USPAIA KIIOYe@ylo polb 6
00pazo0eamenvbHOll NOTUMuUKe U NPAKMUKAX, Kak 6 cmpanax Eeponel, mak u Ha mexcoyHapooHom ypoere. Jlannas cmamos
AGNAEMCS GCMYNICHUCM K UCCTeO08AHUI0 NPUHYUNOE U Yelell UHMEPKYIbNMYPHO20 00pazoeanus, a makdice onpeoensem
no0x00bl K QuHancuposanuio maxkoz2o obpazoeanus ¢ Yxpaune. Obocnogana Heobxo0umMocms GuHaHcoeo2o obecneyenus
peanuzayuy UHMepKYIbMypHol 00pa308amenbHoli NOTUMUKY, 8 YACMHOCIU UHMEPKYIbNYPHO20 OUANL02a KAK 0OHO20 U3 ee
UHCMPYMEHMO8, 4mo Oydem cnocobcmeosams co30aHUI0 OAALONPUAIMHO20 KIUMAMA OISl HCUSHU 8 MECHHBIX COOOWeCMBAX.

Kniouesvle cnosa: unmepkynibmypHucmo, UHMEPKYIbNypHOe 00pazoéanue, UHMepKyIbmypHblLil OUAN02, MOI00eICHAs.
NOAUMUKA, PUHAHCUPOBAHUE 0OPA308AHUSL.

JEL Classification: 122

Problem statement. Modern societies are multicultural and Europe as a whole is
multicultural. This has always been the case, but the situation is exacerbated as a result of
mobility and migration. It is important to clarify the impact of these social phenomena on each
individuum and on groups. Compulsory education is required to reduce the number of conflicts
based on cultural diversity and to create social and psychological protection for every citizen
of the European Union, which would develop people's intercultural competence. It can be done
by developing intercultural dialogue and intercultural education that introduces other cultures
to people. It is impossible to achieve a quality implementation of such education without
adequate funding mechanisms.
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Objectives setting. The aim of the article is to identify the principles of intercultural education
and intercultural dialogue as a part of youth policy, as well as ways to finance such policies.

Main material of the research. Over the last decade, the educational policy of European
Union has placed greater emphasis on the role of intercultural education in strengthening social
cohesion against social exclusion and inequality, as well as developing human and social
capital. Numerous studies point to various reforms in pre-school, secondary schools, higher
educational institutions, and to adult education regarding the intercultural education
implementation. A large number of projects focusing on intercultural education have been
launched. The European Commission emphasizes that education plays a crucial role in helping
migrants integrate into the host society [3].

Over many years, various views what is intercultural and multicultural education, have been
widely discussed. The problem is that such terms as "multicultural" and "intercultural" are
vague and polemical. Both multicultural and intercultural education represent a wide field of
decisions and practices. Intercultural education is a synergy of educational approaches aimed
at promoting cultural diversity and social justice, as well as combating marginalization and
discrimination in education and society [2; 7].

P. Gorsky considers multicultural and intercultural education as one, which is based on the
ideals of social justice, equity in education, and the promotion of a learning experience in which
all students reach their full potential. Intercultural education defines that schools are important in
order to start the transformation of society and the elimination of oppression and injustice [5].

In recent years, discourses on social justice education, multilingual education, global
education, cosmopolitan education, inclusive education and sustainable development education
have become increasingly important, all of which represent a growing field of research. It
extends the field of intercultural education. For example, the Council of Europe promotes
“multilingual education” together with intercultural education; they are seen as interrelated and
emphasize the importance of language perspectives throughout education. In particular, social
justice education is being increasingly developed. It is closely linked to the goals of
multicultural and intercultural education [1].

The study of international tools for setting standards and other documents from international
conferences underlines the world community's view on education in intercultural matters. There are
three key principles that can control international activities in the intercultural education field.

Principle I. Intercultural education respects the student's cultural identity by providing
culturally appropriate and quality education for all.

Principle II. Intercultural education provides each student with the cultural knowledge,
attitudes and skills necessary to achieve active and full participation in society.

Principle III. Intercultural education provides all students with cultural knowledge, attitudes
and skills that foster respect, understanding and solidarity among people, ethnic, social, cultural
and religious groups and nations [9].

Intercultural education cannot be a simple “complement” to a regular curriculum. It should
concern the learning environment as a whole, as well as other aspects of educational processes
such as school life and decision making, education and training of teachers, curricula, languages
of the study, teaching and learning interactions and materials for study. Development of the
inclusive curricula that incorporate knowledge of the languages, histories, and cultures of non-
dominant groups in society is one of the important examples. Language issues and its teaching
form another significant element of effective intercultural education. They are described in the
UNESCO Document on Education “Education in Multilingual World” [8].

The specific goals of intercultural education can be generalized within the framework of
the "four core areas of education" identified by the International Commission on Education
XXI. According to the conclusions of the Commission, education should be based on the
following principles:
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1) "learning to know" (it is understood as the ability to combine sufficiently broad general
knowledge with the ability to work on a small number of projects; the results of general education
are represented by some basic skills that must be transmitted through intercultural education);

2) "learning to work" (it is necessary to have not only professional skills but also
competence to handle many situations as well as the skills to work effectively in a team. In a
national and international context, learning to work also involves acquiring the necessary
competencies to enable the individual to take a place in society);

3) "learning to live together" (to develop the ability to understand others and to understand
interdependence, to work together on projects and to learn to manage conflicts in a spirit of
respect for other people's values, pluralism, understanding, peace and cultural diversity. The
student needs to acquire knowledge, skills and values which foster a spirit of solidarity and
cooperation between different people and groups);

4) learning to be (this skill is necessarily better to develop one's personality and to be able
to act with increasing autonomy, discretion and personal responsibility. In this respect,
education should not neglect any aspect of a person's potential, such as his or her cultural
potential , and should be based on the right of difference) [4].

In order to implement intercultural education policy effectively in the European Union, it is
necessary to work on the implementation of intercultural dialogue.

In the European Union, intercultural dialogue is seen as "a tool to help European citizens
and everybody who lives in the European Union, acquire knowledge and views that enable them
to resolve a more open and complex environment" (Decision on European Year of Intercultural
Dialogue - 2008) [6].

Intercultural dialogue is the political purpose and framework of educational programs that
have intercultural education in their goals or approaches. Therefore, intercultural dialogue and
intercultural education are two different, non-competing, interdependent and interconnected
concepts.

Since 1993, when the First Summit of Heads of States and Governments (Vienna)
confirmed that cultural diversity characterizes Europe's rich heritage and that tolerance is the
key to an open society, the Council of Europe launched several activities promoting
intercultural dialogue. They include the creation of the Framework Convention for the
Protection of National Minorities (1995), the European Commission against Racism and
Intolerance, and the launching of the European Youth Campaign against Racism, Anti-
Semitism, Xenophobia and Intolerance (“Everyone is Different — Everyone is Equal”).

In 2006-2007, the Youth Sector of Council of Europe, in partnership with the European
Commission and the European Youth Forum, organized a European Youth Campaign on
Diversity, Human Rights and Participation, using the same logo “Everyone is Different —
Everyone is Equal".

As a result of this political process, the Foreign Ministers of the Council of Europe in 2008
released a White Paper on Intercultural Dialogue, preceded by extensive consultations with
civil society. This document is a stage in the intercultural dialogue policy in Europe. According
to the White Paper process, in 2008, the measuring of the intercultural dialogue was also
included in the Declaration on the “Future of Council of Europe Youth Policy: AGENDA —
20207, adopted by the ministers responsible for youth in Europe [10].

In the field of youth policy, the promotion of intercultural understanding is enshrined in
Article 165 of the Treaty of Lisbon, which promotes the development of youth exchanges and
the participation of young people in the democratic life of Europe. The objectives of the
program “Youth in Action” (2007-2013), "intercultural dialogue" is clearly included. In order
to support activities funded under the Program “Youth in Action”, the European Commission
has created SALTO. Another important step towards recognizing the significance of
intercultural dialogue was the inclusion of intercultural competences in key competences for
lifelong learning (2006).
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Although the European Union's intercultural dialogue initiatives are mainly aimed at creating a
cohesive society within the European Union, it also promotes intercultural dialogue between
Europeans and the rest of the world by opening up a youth funding program for third countries.

The formation of an intercultural environment and provision of intercultural activity is not yet
mandatory for most educational institutions in Europe. However, the overall increase in
intercultural teacher training courses can be seen as a positive development, but a comprehensive
and compulsory integration of intercultural issues is still lacking. Intercultural education should not
be restricted to educational institutions and curricula. It should also apply to the whole of society.
At the level of educational and cultural institutions, the Council of Europe emphasizes the
importance of all stakeholders’ cooperation in the educational process (school, family, local
communities, the media, etc.) and proposes a coherent policy together with economic, political and
social agents to promote equal opportunities for individuals and cultural communities [9].

In the case of funding such education, the leading role here should be played not by the
ministries or regional councils, but by the local government. This is precisely the European
experience in financing intercultural education, which has been implemented in the program of
the Council of Europe and the European Commission "Intercultural Cities".

Initially, intercultural education was funded only as part of general education policy to gain
intercultural competences or as special target programs aimed at assisting refugees or
developing language competences. However, given the growing importance of intercultural
education, more and more European cities are putting it into a separate financing item,
developing appropriate funding approaches.

According to the experience of European Union cities, the intercultural development
strategy of the city should be part of an overall city development strategy. Therefore, all
measures to implement this strategy should help fulfil the general strategy of city development
and be integrated into its philosophy. On the other hand, the intercultural component should be
a feature of the whole implementation process of the city development strategy. This
complementarity and interrelationship define approaches to the implementation of the
intercultural development strategy in the city.

As for Ukrainian realities, in order to finance the intercultural development of the city, it
would be best to develop and approve a special target program. The development of a target
program of intercultural development of the city consists of programming, developing a scheme
of implementation, informing stakeholders about the roles and responsibilities, implementing
the strategy, monitoring and evaluating it.

Conclusions. The application and implementation issue of intercultural education in the
European Union is becoming increasingly relevant in the context of globalization processes and
increasing mobility and migration in Europe. There is a clear need for further research regarding
the implementation of intercultural education in the legislative systems of European countries.
Intercultural education should be introduced not only through formal education in kindergartens,
schools and higher education institutions, but also through non-formal education. An important
aspect of intercultural education policy is the acquisition of intercultural competences not only by
representatives of national minorities but also by citizens and residents of the European Union.

Intercultural education policy should be based on the following principles: respect for the
student's cultural identity; provision of every student with cultural knowledge, attitudes and
skills that enable them to promote respect, understanding and solidarity among people, ethnic,
social, cultural and religious groups and nations; provision of every student with the cultural
knowledge, attitudes and skills necessary to achieve active and full participation in society.

Intercultural dialogue is a tool for assisting European citizens and all those living in the
European Union in gaining knowledge and views that enable them to look more openly at
globalization processes and their consequences. Intercultural dialogue is a kind of framework
for educational programs that have intercultural education in their goals or approaches.
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According to the experience of European Union cities, in order to achieve intercultural
development goals at the local level, a specific target program (or several target programs)
should be created, which will in future be the basis for the development of appropriate budget
financing documents.

At the same time, interculturalism as an essential feature (such as, for example, gender
equality) should become a feature of all development programs in the city. Until a specific
target program has been created, it is possible to implement the intercultural development tasks
of the city through existing target programs, by improving the intercultural competence of civil
servants, employees of institutions and the police, development of communication materials of
intercultural development, youth policy, etc.
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